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When I was growing up, my reading ability was severely *impaired.

I couldn’t read at all in my early years of elementary school. I'd look at the words on the page, but they made no sense.
I couldn’t sound them out, I couldn’t connect the symbols printed there with the language I knew and used every day.

(mBack in the 1950s, when | was voung, there were only two reasons you couldn't read in the third grade. You were

stupid, or you were stubborn. But I was just *bhaffled, and frustrated, and always worried about school.

People didn't start talking about@dyslexia until ten years after I was in third grade and they didn’t start really helping
typical kids with it until ten years after that. Today, 1 ( A ) classified as dyslexic.

As it was, I got Fs in elementary school, with the occasional D. My *savior was my grandmother — my mom'’s mother
Sonia, a classic *4-foot-10 Jewish grandmother. She was always telling me I was something ( ) L

My mother was wupset — her son was failing third grade! She went off and found me a reading tutor, who slowly
taught me to *lasso the letters and the words on the page. My grandmother, on the other hand, was totally @imperturbable.
It was a real *counterpoint.

She just kept telling me, “( ua ). Your curiosity is good. Think big!” My grandmother@could see beyond the

report card; it felt like she could see inside my head. She knew I was as hungry to learn as every other kid. I just had a
hard time satisfying that hunger.
My grandmother really helped make me something of a dreamer. She said to me,@“Don’t let the system define you.

You're already defined — ( Ve )

( B ) to a boy in elementary school — “Don’t let the system define you!” But thank goodness she did. My
grandmother taught me a lot, but one of the most important things she *imparted was that ( C ) one champion.

When you can’t read, and then when you've learned to read with real effort, a couple of things happen. First, in school,
you hide out. If you can’t do the reading, vou can’t answer the teacher’s questions in class. So I was always @ducking, not
raising my hand, trying to be invisible. I was trying to avoid being @humiliated.

When reading is hard work, you're cut off from the ease with which people learn by reading. And you're cut off from
stories. For most people, reading is simply an unthinking tool — sometimes it’s hard, when the material is hard, but often
it's a source of joy or fun or pleasure. It's always a source of great stories.

But reading itself was so hard for me, I didn't *curl up with a book just for fun, just to be carried off to a different
world the way so many kids are — and adults, too, of course. And I couldn’t decide the way a sixth grader might that I was
interested in something — the solar system, whales, Abe Lincoln — and go check out a stack of books on that topic from the
library.

I had to be *resourceful to learn what I wanted (o learn, and also patient and determined.

My reading ability gradually improved throughout high school. Il what I had was dyslexia, I seemed to grow out of it
as I grew up. As an adult, I do read —1 read scripts and newspapers, books and magazines, memos and email. Bul every
page is an effort. The work never fades. Reading for me, reading for someone who is dyslexic, [ think, is a little bit like
what math is for many people: you have to work so hard at gefting the problem into your brain that you can lose track of
the point of the problem itsell. Even today, in my sixties, the physical eflort of reading *drains some of the pleasure I might
take from whatever it is I'm reading.

What I think is amazing is that, despite my struggle with reading, two vital things survived: the joy I find in learning,
and my passion for stories. I was the kid who wanted nothing more than to avoid questions in the classroom, and now I

srelish the chance to be an eager student, to ask questions of people who are themselves discovering the answers.

I was the kid who didn’t have the pleasure of losing himself in all those great growing-up classics — *James and the
Giant Peach, *Charlotte’s Web, *Dune, *A Wrinkle in Time, *The Catcher in the Rye — but now I spend my life helping
create exactly those kinds of completely *absorbing stories, just on screen.

Source: A Curious Mind: The Secret to a Bigger Life by B. Grazer and C. Fishman

*7F  impaired >impair=%87% 9, baffled >baffle= 43K X225 savior=F&#&, 4foot-10=%147 > F A —% — lasso=Hz 5,
counterpoint=XTHE1Y7: & @, imparted >impart=152 5%, curl up=1E% AL T3, resourceful=8IEIZE AT, drain=H0 %5,
James and the Giant Peach ='RELZVEMODIES, Charlotte’s Web = VEHESCHAESOMES, Dune =SF /NiOES,

A Wrinkle in Time =SF /NS, The Catcher in the Rye=Ffm/ i %, absorbing=%H|Z&845

From A CURIOUS MIND: The Secret to a Bigger Life by Brian = B R
Grazer and Charles Fishman. Copyright © 2015 by Brian
Grazer. Reprinted with the permission of Simon & Schuster,
Inc. All rights reserved.
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1) 7 embarrassing 4 emphasized 77 disappointed I surprised

@ 7 delight A4 calm 77 indifferent I impatient

@ 7 smiling 4 losing 7 hiding I reading

@ 7 disgusted A4 irritated 7 pleased T ashamed

& 7 enjoy 4 offer 7 miss L deny
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7 People were stupid and stubborn. A4 People did not talk about dyslexia.

77 Dyslexia did not exist. I Dyslexia was yet to be fully understood.
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7 strange 1 special ™7 stupid I new
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7 You're puzzled. 4 You're stupid. 7 You're protected. I You're curious.
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7.7 (A )( B )( C ) ICAZ#EYLENTROBRBEOF N E—>F 2RO, Z0RHFIZ0O% Lk Sy,
(A ) 7 have been 4 might have been % have maybe been I had been
( B ) 7 How bad to say 4 What she wanted to say 7 How good to say I. What a thing to say
( C ) 7 all you really need is - all she really needs is 7 only you really need is T only she really needs is

8 THEBM) DERICELEVDDEBRFOF AL —2F, ZOEFICO% LSy,
7 You cannot rely on anyone ever. 4 You never know how the system works for you.
7 Only you can decide who you are. I No one can understand your difficulties.
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T She found him a reading tutor.
4 She encouraged him to read more.
7 She told him that his interest in things was very important.

I. She encouraged him to eal more to satisly his hunger.

10. RXLPTHERLENTVE L DT ROFBIRBOF L —2FT, FOREFIZ0% LSV,
7 Thanks to the author’'s grandmother, the author could read like the other kids.
4 The school system does not properly support students who have reading disabilities.
77 Dyslexia can become less of a problem with family support and self-determination.
T Teachers do not have enough resources to help students with reading disabilities.
4 People with dyslexia should read the classics to appreciate good writing.

b= (10
—+

W
pt
B
ajo

7~

OM6—3



~

~
T 2 AEEAFEEIRGEREE IS AR (EREED 3)

I RKOEXZFHH. TOERMIZEZ L SV DOV EIHERS 5)
Traditionally whatever is worn on the head, whether or not it grows there naturally, is a sign of the mind beneath it.

The hat therefore, like the hair, expresses ideas and opinions.Since the head is one of the most vulnerable parts of the

body, many hats also have a protective function, shielding their wearers from extremes of climate and from human

aggression. The man's hat of the nineteenth and early twentieth century, which was derived ultimately from the medieval
helmet, protected its wearer both physically and psychologically. The heavy crown *deflected blows; the brim shaded the
face from strong sunlight and close scrutiny; the conventional shape expressed the conventionality of the mind it covered.
The stiffer the hat, in general, the ( a ) the social class of its wearer and/or the ( b ) conventional his
views: the aristocrat in his topper, *the City man in his bowler, were literally hard-headed.The symbolically appropriate

disadvantage of@such hats was that they were easy to knock off if anyone dared to do so. Working men and boys, on the

other hand, wore soft cloth caps, less *formidable-looking but harder {o remove; their prestige, such as it was, was
( ¢ ) easily damaged by direct assault.

Women’s hats, too, once had important symbolic meanings, though here social role rather than social status was
uppermost. Throughout most of the nineteenth century all respectable wives, widows and *spinsters wore not one but two
symbolic head coverings. Except for young unmarried girls, an indoor cap of muslin or silk, trimmed with lace and/or
ribbon, was an essential part ol the everyday costume. It was *donned *on arising, and could be dispensed with only for

formal evening entertainments. wUsually this cap was white, expressing the conventional purity and delicacy of the mind

within; if the woman was in *mourning it might be black (more suitable as a container of sad thoughts) or trimmed with a
black ribbon.

When the middle-class woman left her house, even to walk in the garden, she put on a hat or bonnet — over her cap if
she wore one. She thus shielded her pure and private thoughts, covering them with an elaborate and conventional
representation of contemporary public femininity. A well-dressed female who appeared out of doors without her hat, or
indoors without a cap (if she was old enough to wear one), was assumed to be emotionally distracted, mentally disturbed or
of loose morals.

By the 1890s caps had been given up by all but the elderly or exceptionally *prim; but men's and women's hats
continued to flourish for the next half-century, offering a remarkable ( A ) of expressive form. In America the hat
was a status ( B ) of a special kind. These were the great years of European immigration, and as boatload after
boatload of hatless peasants landed, those who wanted to make it plain that they were not themselves ignorant
“*oreenhorns,” or that they were of a higher class ( G ) than most immigrants, took ( D ) to wear hats.

Source: The Language of Clothes Vol. 1 by Alison Lurie

£ deflect= %473, the City man= (the City @) ZFEZZE, formidable=14 4 L\~ spinsters= RKEZLHE (- BEY),
donned>don=%5%, on arising=§# % T3 ¢, mourning=3EDOHIE, prim=HY{#EF L7z, greenhorns=#).[-#&

Reprinted from "LANGUAGEOF CLOTHES BOOK2 " by
Alison Lurie EIHOSHA.
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more (b ) higher ( ¢ ) less
less ( b ) more (¢ ) higher
higher ( b ) more ( ¢ ) less
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4. FHEE(3)
7 topper

5. TR (4)12

Upper-class men are literally hard-headed.

The upper or middle-class status can be easily damaged.
Working men wanted to knock off the City man’s hat.
Few working men dared to challenge upper-class men.
Upper-class men wore more formidable-looking hats.
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A bowler 77 @ cloth caps L honnet % : head coverings
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As a symbol of their status, women’s hats were even more important than men’s hats.

In the nineteenth century, some women wore two head coverings.

A well-dressed middle-class woman who wore no hat was regarded as a woman of loose morals.
Wearing a hat was assumed to be a respectable women’s way of showing their femininity.

Women who wore caps were in the minority at the end of the nineteenth century.
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symbol variety
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Should the number of foreign workers coming to Japan be increased?
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